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School Context 

 *Jakarta School is a private school established in January 1990 in Jakarta, Indonesia. Initially, the school 

was established to provide schooling to expatriate children in grades Kindergarten through Grade 10 and over 

time, has expanded to include Indonesian nationals. Jakarta School is recognized by the Indonesian Ministry of 

Education and offers an American-based curriculum. In 2012-2013, a combined Pre-Kindergarten and 

Kindergarten class was added. Additionally, the high school program was extended through grade 12; 

accreditation for Grades 11 and 12 was granted by the Western Association of Colleges and Schools (WASC) in 

2012. Jakarta School’s mission statement is  

“The mission of Jakarta School is to provide its students with the opportunities, resources, 

instruction, and environment to pursue academic and personal excellence through an 

international school curriculum with a U.S. orientation and to help them to become lifelong 

learners and productive, involved citizens in a changing, global society” (Jakarta School Student-

Parent Handbook, 2012).  

School Demographics 

 The following two tables provide demographic information related to enrollment by section, tuition 

and capital expenses fees, teaching staff and student population by nationality. 

School Data 2013-2014 

1. Current enrollment` 164 

2. Pre-school enrollment (0-5 years) 15 

3. Primary elementary enrollment (6 – 11 years) 59 

4. Junior secondary enrollment (11 – 14 years) 44 

5. Senior secondary enrollment (14 – 16 years) 25 

6. Diploma enrollment (16 – 18 years) 21 

7. Enrollment capacity 700 

8. Annual Lower Day Fee (full five-day program) 
(Tuition Fee plus Annual Capital Charge) 

19,000 

9. Annual Upper Day Fee (14 – 16 years) 
(Tuition Fee plus Annual Capital Charge) 

20,200 

10. Annual Upper Day Fee (16 – 18years) 
(Tuition Fee plus Annual Capital Charge) 

21,000 

11. Annual Lower Boarding Fee 0 

12. Annual Upper Boarding Fee 0 
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13. Full-time Teaching Staff 25 

14. Part-time Teaching Staff 0 

15. Total Teaching Staff 25 

16. UK Full-time Teaching Staff 3 

17. Other European Full-time Teaching Staff 0 

18. ANZ Full-time Teaching Staff 0 

19. North American Teaching Staff 16 

20. Other Countries Teaching Staff 4 

22. Local Teaching Staff 2 

22. Number of Nationalities of Teachers` 6 

23. Most Common Nationality of Students Indonesian 

24. Most Common Percentage 60.4 

25. Second Most Common Nationality of Students South Korean 

26. Second Most Common Percentage 20.1 

27. Third Most Common Nationality of Students American 

28. Third Most Common Percentage 3 

29. Number of Nationalities of Students 16 

Figure 1. School Data 2013-2014 

 

 

Student Enrollment by Countries 
14 October 2013 

 

Australia 2 

Canada 4 

France 3 

India 2 

Indonesia 99 

Japan 3 

Korea 33 

Malaysia 2 

New Zealand 1 

Qatar 3 

Singapore 2 

Taiwan 3 

Thailand 1 

United Kingdom 1 

USA 5 

Figure 2. Student Enrollment by Country 
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School Improvement Plan Context  

 Jakarta School has undergone considerable governance changes as a result of changes in ownership 

and location. Initially, Jakarta School was overseen by a seven-member board of directors with U.S. registered 

non-profit status. Beginning in the 2007-2008 school years, the school began to experience difficulties with the 

property landlord leading to the decision to permanently close at the culmination of the 2009-2010 school 

years. In April of 2010 an opportunity for new ownership presented itself but fell through shortly thereafter; 

however, a short-term lease was negotiated until June 2011. The majority of the expatriate teaching faculty 

and Head of School secured contracts elsewhere. In an unanticipated move, a large property management 

company purchased Jakarta School shortly before the end of the academic year 2011, foregoing permanent 

closure of the school.   

 Jakarta School has changed location three times in three years.  Jakarta School was moved to a 

temporary location for one year with a reduced total student body of eighty-six (86) students, then was 

moved to its current location at the beginning of the 2012-2013. Given the notorious nature of Jakarta traffic 

jams, the current location was chosen for convenience to accommodate families living in the local area; sixty 

percent of families live within five- mile radius of Jakarta School. The current building is a partially renovated, 

four-story building that was formerly a car show room and parking garage. Two of the four stories have yet to 

be renovated as well as one section of floor two; these areas remain unusable. Ongoing construction of a 

performing arts theatre adjacent to the existing building at times affects accessibility to the school’s limited 

synthetic-turf playground area; there are no playing fields but there is a 1.4m pool.  

  Instability in leadership and lack of transparency has negatively impacted the school; Jakarta School 

has experienced three changes in leadership in the past three years. The former Head of School was replaced 

at the end of the 2012-2013 school years without prior notification to teachers, students or parent 

communities causing considerable confusion and a perception of instability.  The new Head of School is on a 

one-year interim contract.The parent community and teachers were not apprised of the temporary nature of 
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his contract until rumors began circulating; it was at this time that an unofficial announcement was made to 

staff and some parents. The parent company is actively conducting a search for their new Head of School to 

begin June 2014; if identified, the new Head of School will be brought to meet teachers and parents in 

February of 2014.   

 Inconsistencies in the academic program and scheduling and dissatisfaction with the former Head of 

School have had a negative impact on teacher retention. In the academic year prior to the 2013-2014 school 

year, the daily schedule was changed three times by the former Head of School; the final iteration was a 

rotating six-day, eight-period 45 minute-per-class schedule. According to informal feedback from the parent 

community and few returning teachers, the lack of contact time for core subjects was identified as one of the 

biggest impediments to student achievement and dissatisfaction. All students pre-K through Grade 12 were 

mandated to take two performing arts classes daily, choir and band or strings. High school students were 

given “honors passes” which were free blocks of time for self-study, up to eleven per week in some cases; this 

was time that students were not receiving instruction by a teacher. These issues manifested in a large staff 

turnover at the end of the 2012-2013 academic year with many teachers breaking contract; 17 out of a staff of 

23 teachers are new this year. 

 Without a doubt, Jakarta School has undergone considerable change in the areas of campus location, 

curriculum, grade levels offered and ownership/governance structure and staffing. The changes in the past 

three years have resulted in a decreased study body, a weakening of academic reputation and a perceived 

shift in school culture from “family-oriented” to profit-driven as identified by an October 2013 parent survey. 

Many teachers, at considerable risk to their professional reputation, broke their contract and sought 

employment elsewhere rather than remain another year in an unstable situation. A lack of purpose-built 

physical, electrical and network structures has limited the expansion of programs, in particular Advance 

Placement science courses and an embedded ICT programs such as one-to-one laptop or tablet and Bring Your 

Own Device (BYOD). Despite these substantial issues, Jakarta School has retained its accreditation through 



SUPPORTING SCHOOL IMPROVEMENT THROUGH TEACHER LEADERSHIP 

*Jakarta School is a pseudonym 

5 

WASC though there is considerable work to be done to address the “Critical Areas for Improvement” before 

the end of the 2013-2014 school year.  

WASC Critical Areas 

 Jakarta School’s most recent re-accreditation for all grades was granted in August, 2013 following a site 

visit April 28-30, 2013. Eleven areas, in addition to one carry-over issue from the 2011 accreditation visit, were 

identified as “Critical Areas for Improvement” (WASC Visiting Committee Report, April 2013). While Jakarta 

School is actively working on addressing each area of concern through the work of site-based committees 

chaired and populated by teachers, the School Improvement Plan (SIP) issues addressed here are primarily 

professional development and include the areas of best teaching practices, and curriculum planning and 

mapping. 

WASC 2013 Critical Area for Improvement 8  

“Comprehensive professional development planning is needed, informed by student data 

analysis and including necessary budgeting, in order to create a culture of professional learning. 

Already identified needs include backward curriculum planning, assessment design, 

differentiated instruction and content and language integrated learning” (WASC Visiting 

Committee Report, April 2013). 

WASC 2013 Area for Improvement 7 

“There is very substantial work needed to develop and document the K-12 curriculum, and 

ensure that it is vertically articulated and fully aligned with the standards, benchmarks and 

expected schoolwide learning results. This work is critical and urgent for until its completion the 

school will effectively be functioning without a complete curriculum in place” (WASC Visiting 

Committee Report, April 2013). 

School Improvement Planning 

 Prior to the beginning of the 2013-2014 academic years, the new Head of School and administrative 

team put together a plan to address WASC critical areas. With an anticipated re-visit scheduled for April, 2014 
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by WASC to check on the status of addressing the identified critical areas, coupled with a regularly scheduled 

re-accreditation visit anticipated for the 2015-2016 academic year, aggressive pursuit of goals was deemed 

crucial to ensure present and future accreditation. Three areas were targeted to support WASC critical areas 7 

and 8: scheduling, professional development and use of Atlas Rubicon for curriculum mapping. In addition, the 

administrative team targeted the creation of three committees that would work independently and 

collaboratively to support these three initiatives: Standards and Curriculum, Best Practices and Technology.  

 My first three artifacts are a series of slides from a PowerPoint presentation given to the Board 

detailing the school’s plans to address WASC critical area issues 7 and 8. These were initially communicated at 

the August Board meeting and to staff during the week prior to the start of the academic year. This represents 

the initial work of the Standards and Curriculum, Best Practices and Technology Committees. 

Exhibit type B: Community Involvement Artifacts 1-3. Presentation to Board September 28, 2013 
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School Improvement Engagement 

 Engaging teachers in taking ownership of school improvement goals through creating and supporting 

leadership opportunities has driven the school improvement process. Zepeda (2012) notes that there are four 

conditions that are necessary for successful job-embedded learning such as consistency with the principles of 

adult learning, trust in the process, colleagues, and learner, scheduled time within the school day, and 

sufficient resources available to support learning. Building the leadership capacity of all teachers through 

professional development and school improvement plays a crucial role in creating a culture of excellence and 

professionalism amongst staff while supporting a culture of shared leadership and decision-making. Peterson 

and Deal (2011) speak to the importance that leaders play in school climate: “School leaders do several 

important things when sculpting culture”: 

◦ They read the culture 

◦ They uncover and articulate core values 

◦ They work to fashion a positive context (p. 51).  

Scheduling to Support Teacher Collaboration  

 One of the defining points of the school improvement plan included planned, embedded time for 

teachers to collaborate on units of instruction, engage in vertical and horizontal alignment of the curriculum 
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using Atlas Rubicon, and meet with the Media Specialist to incorporate teaching 21st Century Skills in their 

units of instruction. Providing time for teachers to meet for collaborative, reflective discussion, create cross-

content curricular units, craft common assessments and talk about students and teaching in a dedicated block 

squarely places our school’s emphasis on teaching and learning. It also helps support fellow teachers in 

building their leadership capacity.  

 In order to create large blocks of embedded time within the school day for teachers to meet in content 

areas, grade levels and/or with the Media Specialist, the daily schedule for middle and high school was revised 

to a rotating two-day A/ B schedule. Students attend four, ninety-minute classes on opposite days with all 

classes meeting on Fridays for 30-minutes. This allowed for the addition of a thirty-minute Advisory and one-

hour Exploratory each Friday. Importantly, by restructuring the daily schedule, teachers have at least one 

ninety-minute block Monday through Thursday for self-directed collaboration. Coyle, (2011) notes that, 

“Structuring time to work together is pivotal because it provides time for collaborative reflection and decision 

making, both essential components of leadership” (p. 44). As demonstrated in Artifact 4 Content Area Meeting 

Protocols, the intent was to provide time for teachers to develop collegial, working relationship with each 

other in a way that best fit their needs while specifically addressing WASC critical area 7.  

Exhibit type A: Educator Learning Artifact 4. Content Area Meeting Protocols 
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Committees to Support Teacher Choice, Voice and Leadership in Professional Development 

 Support for the development of leadership through the empowerment of teachers was another 

philosophical thread running throughout our school improvement planning.  As quoted in Zepeda, 2012: 

“Professional development should provide for different learning styles, include hands-on activities, and allow 

for individual teacher goals and self-directed activities” (Glickman, Gordon & Ross-Gordon, 2009). Teachers 

were invited to sign-up for membership on two of nine committees created to address these issues. Additional 

committees were formed based on perceived need and by teacher request; the Extracurricular Activities and 

Cafeteria Committees were formed at the suggestion of a staff member. Three committees, Standards and 

Curriculum, Best Practices and Technology, were formed to address WASC critical areas 7 and 8; teachers 

were provided an opportunity to sign-up for the committee of their choosing.  

 As Chair of the Best Practices committee, I have been able to drive the direction of our work towards 

creating opportunities for teacher voice in professional development. One of our first tasks was to create an 

online Google survey asking teachers to rank-order their professional development needs from a list of seven 

identified items. Teachers had the option of filling in “other” with a self-identified need. These items ranged 
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from our online reporting program Edline, to working with English Language Learners. My fifth artifact 

Teacher-identified PD Needs Survey is the results, the Best Practices Committee has used these data as a basis 

to guide ongoing professional development.  

Exhibit type B: Community Involvement Artifact 5. Teacher-identified PD Needs Survey 

 

 In order to gain staff buy-in to professional development goals while working towards transparency in 

decision-making, a natural next step was to share the results of our survey. My sixth artifact All-staff Meeting 

Agenda: Notification of Survey Results shows my process of sharing the results of the Professional 

Development Survey with staff during an all-staff meeting.  

Exhibit type B: Community Involvement Artifact 6. All-staff Meeting Agenda: Notification of Survey Results 
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 My seventh artifact was initiated to provide an opportunity for the Best Practices and Tech committees 

to collaborate on professional development planning specifically in the areas of technology and teaching 21st 

Century skills. The teaching of 21st Century skills is one of the areas identified as a carryover critical 

improvement area in the last WASC report. Additionally, 20% of staff identified teaching 21st Century Skills as 

their first priority in professional development as reported in Artifact 5 Teacher-identified Professional 

Development Needs Survey. Artifact seven Collaboration between Technology and Best Practices Committees 

is an email I sent to members of the committees, outlining my feedback on the technology survey and asking 

for an opportunity for both committees to meet to discuss next steps. 

Exhibit type B: Community Involvement Artifact 7. Collaboration Between Technology and Best Practices 

Committees 
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 Born out of the considerable work between the Best Practices and Technology committees is a nearly 

completed professional development schedule for the 2013-2014 school years (Appendix 1). As committees, 

we will continue to work on identifying teacher self-directed needs in the areas of teaching 21st century skills, 

and will finish planning three, full-day professional development workshops in the areas of assessment 

(January 14), differentiation (February 28), and data-driven instruction (May 14). The committees will continue 

collaborate as we identify needs and wishes in the areas of applications, hardware and systems. We will also 

work towards developing opportunities for choice. My eighth artifact is a screen shot of an email that I sent 

before our last professional development session notifying teachers of four professional development options 

they could choose from. Two weeks after this training session, I received unsolicited feedback from a teacher 

saying how happy he was that he could choose which session to attend because the content was directly 

relevant to his individual needs.  

Exhibit type A: Educator Learning Artifact 8 Professional Development Choices 
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Training and Support of Teacher “Specialists” in Atlas Rubicon  

 Our Curriculum Director is the Chair of the Standards and Curriculum committee. During their first 

meeting, his committee identified the following goals: urgent (school-wide training on Atlas Rubicon), 

important (all committee members become familiar with WASC areas for improvement), necessary (review 

schedule for curriculum writing checks) and long-range (map out curriculum to be completed this year) see 

Artifact 9 Atlas Rubicon Goals. Another goal identified by our Curriculum Director was to support each 

member of his committee in building their own competency using Atlas Rubicon. These teachers are now 

identified as “experts” and are available to help other teachers. By building the capacity of teacher leaders in 

our building,  the Curriculum Director was able to facilitate the proactive situation so valued by Zepeda (2012): 

“Professional development needs to be situated within the school as a proactive process, not as a “fix-it” 

intervention merely to remediate perceived weaknesses in teacher performance” (Chapter 3, Section 5, 

Paragraph 1).  

Exhibit type A: Educator Learning Artifact 9. Atlas Rubicon Goals 
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Communication of School Improvement to Board and Parent Community 

 Communicating the school improvement process to stakeholders is an important component of 

creating a culture of shared commitment to a common goal: teacher professional growth in support of student 

achievement. At the last Board meeting, the Head of School asked me to briefly present how our professional 

development plan supported WASC critical areas for improvement 7 and 8. I was able to speak to the process 

of collaboration through committee work and content-area meetings, embedded practice in the workday 

through changes in scheduling, and opportunities for choice and teacher leadership through PD workshops. 

Future plans include writing up an article for the “Curriculum Corner” section of our monthly school 

newsletter so parents can become aware of the continuous professional development happening at the 

school. Artifact 1 November Board Meeting is a scan of my notes taken during the Board meeting November 

21, documenting my communication with the Board. 

Exhibit type B: Community Involvement Artifact 10. November Board Meeting 
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School Improvement Analysis 

 Opportunity for improvement always exists. Lieberman (2010) believes that individualized choice in 

learning is a key descriptor of professional development otherwise, teachers are engaged in merely training or 

staff development: “Teachers have different learning styles and professional needs, and they should have the 

chance to pursue those needs independently” (np). While our school has a decent professional development 

budget (around $20,000 annually) it is mostly used for all-staff development. However, exceptions do exist. 

The Head of School approved a weekend Advanced Placement workshop training for the art teacher that will 

take place in Korea. These decisions are made on a case-by-case basis as whole-school needs are carefully 

weighed against individual teacher desire. 
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 Perhaps not surprisingly, staff participation in opportunities to contribute to the school 

improvement process, including opportunities to take on leadership roles that help provide elements of 

choice. Although staff have been invited various times to lead professional development workshops in an area 

of their own self-identified expertise, only three staff have volunteered to do so. My eleventh artifact is a 

screen shot of a Google document I created soliciting staff volunteers to lead professional development. Three 

teachers have signed up to lead sessions; two of the three are not members of the Best Practices committee 

(in charge of developing our PD schedule). Teacher involvement is an area that the Best Practices and 

Technology Committees are continuing to work on. 

Exhibit type B: Community Involvement Artifact 11.  Teacher Initiated Proposals 

 

 Direct appeals to individual teachers to take on leadership roles have also resulted in mixed outcomes. 

While some staff are eager to share ideas with embedded links to various resources via email, direct appeals 

for their participation in professional development have been ignored. On the other hand, there are teachers 

that have been proactive in volunteering their time to teach after-school professional development session of 

their own choosing, or upon request. Artifact 9 is an example of a teacher that regularly (two to three times 

per week) shares resources and yet has not responded to a direct request, asking for his/her participation. 

Exhibit type B: Community Involvement Artifact 12. Email Exchange Requesting PD Participation  
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 How will we know if our considerable work and efforts have resulted in our ultimate goal: increased 

student achievement? Zepeda (2010) tells us that, “The success of professional development is based on the 

extent to which change occurs” (Chapter 1, Section1, Paragraph 4). My school has just completed its second 

Measurement of Academic Progress (MAP) exams. The MAP exam is administered to grades 2-12 twice 

annually in the areas of Reading, Language Usage, Mathematics, and Science. For the majority of our teaching 

staff, this will be their first experience disaggregating MAP data. The Curriculum Director will do an initial 

overview of how individual teachers can interpret student scores, how to explain the scores to parents and 

students and how scores may or may not correlate to student grades. During our first full-day professional 

development workshop in January, teachers will continue the process of understanding and applying MAP 

data to make data-driven instructional decisions. This will occur through small group interactions within grade 

level and content areas discussions, the scope and sequence of these discussions, as well as implementation 

of modified data-driven instructional practices.  Enhanced student achievement will rest primarily with the 

teachers involved. The level of involvement and sense of perceived usefulness will provide useful feedback as 

to the utility of creating opportunities for teacher involvement and leadership in professional learning. Our 

students will take the MAP assessment again in the end of April. This will provide another data point on a 

graph that will begin to communicate a trend in our students’ achievement so teachers are better able to 

know if change (increases in student achievement) has occurred.   
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 Terry Wilhelm (2013) suggests that shared leadership created through professional learning 

communities, where all adults are continuously learning together, is the ticket to creating a culture of our 

students rather than my students and your students. Despite the reluctance of some teachers to actively 

participate in leading professional development and the school improvement process, our professional 

development plan is informed by a variety of teacher voices, has been communicated to the Board and 

parents and is actively addressing the three targeted areas for school improvement to support WASC critical 

areas 7 and 8: scheduling, professional development and use of Atlas Rubicon for curriculum mapping. Creating 

a culture that supports teacher leadership is good work, but it takes time and deliberate effort, and not just by 

administrators. “Strong positive cultures are places with a shared sense of what is important, a shared ethos 

of caring and concern, and a shared commitment to helping students learn” (Peterson & Deal, 2011, p. 50). 
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Appendix A 

 Jakarta School Profession Development Schedule 2013-2014 

PD Schedule 2013-2014 
Month Date Topic 

October   1 after school Edline- Progress Reports (David) 

22 after school SMART Board- basic (Trainer)  

1- Databases (Sarah) 

2- Atlas Rubicon (David) 

3- Edmodo (John) 

November 12 after school SMART Board- advance (Trainer)  

26 after school MAP results (David) 

 Logging in, finding scores 

 Interpreting scores 

December 10 after school 21st C. teaching (Sarah: Science) 

Teacher Choice: 

1- 

2- 

3- 

January 14 Morning 

 

Assessment 

 Definition and purposes of assessment 

 UbD 

Teacher Choice: 

 Rubrics “How to” 

 Unpacking CCSS standards 

Afternoon Atlas Rubicon (with time to enter units) 

January 28 after school 21st C. Teaching (Sarah: Math ) 

Teacher  Choice: 

1- 

2- 

3- 

February 11 after school 21st C. Teaching (Sarah: ELA) 

Teacher  Choice: 

1- 

2- 

3- 

February 28 Morning Differentiation: ELL Support 

28  

Afternoon  

Atlas Rubicon (with time to enter units) 
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March 11 after school 21st C. Teaching (Sarah: Social Studies) 

Teacher  Choice: 

1- 

2- 

3- 

April 1 after school 21st C. Teaching (Sarah: Art/Music/PE) 

Teacher Choice: 

15 after school 21st C. Teaching (Sarah: Languages) 

Teacher  Choice: 

1- 

2- 

3- 

29 after school 21st C. Teaching (Sarah: Primary) 

Teacher Choice: 

1- 

2- 

3- 

May 14 Morning  

 

MAP results & comparison 

 Content areas- Math, Science, Social Studies, ELA 

 Primary (lower, upper) 

Writing Across the Curriculum (simultaneous with MAP) 

Sarah/Kim lead 

 PE, Fine Art, Performing Arts- create a lesson from one 

unit that incorporates writing for a purpose 

 Bahasa Indonesian & Mandarin- reading and writing 

using informational text 

14 Afternoon  Edline- End of year reports (David) 

Atlas Rubicon (with time to enter units) 

May 27 after school Atlas Rubicon- end of year curriculum entries 

 


